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SUMMER ESL REMEDIATION FOR INCOMING PUPILS-1975 HIGH SCHOOL UMBRELLA

1.0 PROGRAM DESCRIPTION

The Summer Remediation for Incoming Pupils 1975 High-School
Umbrella 7/2 was designed -to provide-remedial instruction in Mathematics,
Reading or English as-a Second Language to selected incomi -9th and
-10th grade pupils.

Pupils were selected for the program who were tvo years or more
beloT4 grade level in reading_or math as

. measured by the Metropolitan .

Achievement Testy or who were rated as having moderate to severe diffi-
culty (C_P) on the Oral language Ability Scale tor Rating Pupils'
Ability to Speak English. The latter-were placed in the ESL component.

The total number of students who participated in-the program was
-3,10 and of those, 299-were in the ESL component, according to the
Progrm Coordinator. This figure was baaed.on-an :estimate of 23 ESL _.

students per school in the 13- schools which-had an ESL component.-
Of the-total of 187 teachers in the program, 81 taught Reading, 92
taught Math, 13 taught ESL, 1 serVed as a Librarian, and 90 others
taught the third period subjects such as tyPing-and shop. The program
-taff also included 135 Educational Assistants end 135-Students. Aides.

The program orientation sessions for-teachers began JUly-21 1975
and the program for students began July 7. It'was held for twenty days
of three 50 minute periods-through August 1 1975.

The program vas designed to 'bridge the gap in_changing schools"
-from intermediate school to high school as well as "to help overcome
learning difficulties". For students in the ESL component, the areas
stressed were-to be "improved understanding, speaking -reading -and
writing of English%

The enabling activities to beprovided for the ESL students,- -as
described in the- proposal, were "students will learn bylistening to and-
emulating good.models-of speech. They will learn vowel and consonent

..-sounds, basic intonation pattern, rhythm, etc.. -Vocabulary activities
_will relate to theirclassropm, school- and_family environment. Reading.-
main ideas and applying new vocabulary.. _Writing.activities will consist
of writing letters-__summaries and new endings to stories".

2.0 EVALUATION PROCEDURES

2.1 PROGRAM_ OBJECTIVES

The PRODUCT OBJECTIVES specified in the modified e-aluntion design for
English as a Second Language_students_were:

To achieve statistically significant growth in rekling from pr'e
.(70) to-post (7/29).-as measux7=ld by the Stanford-Achievement Test-
Primary_II Word Reading and Reading-Comprehension Subtests (A&B



2) Toachieve statistically significant growth from. pre, (7/7) to
post (7/29) in ability to communicate in Ehglish as measured by the
Listening-Comprehension subtest of the Stanford- Achievement Test-
Primary- Level II.

The PROCESS OBJECTIVES of-the Sutmer Remediation Prograa for
incoming.High School Pupils were:
3) To provide remedial instruction in math, rending and- lhglish as
o Second Language during 1/2 day sessions for the period of July 7-
August 1, i975 .

4) To provide supportive guid,lce services to help bridge the change
from n junior.high school to-a high school.

5) To provide an orient, tion to the bigh school plan
regul tions and criteria for a-high school diploma.

vices

2.2 STODARDIZED TESTING

Alternate _forms of_the Stanford Achievement Subtests were
administered by-the teachers .in pre and post testihg. --Whilethere was
some variation, .the pretesy-schedule was: July 7: Math, . July 8:
Listening comprehension_;_July 9:. Reading subtests.- The posttest
schedule was: July 29: Listening;_July 30: Math, July 31: Reading
subtests. All- students in the ESL component- were tested e*cept for those
who were absent or those who entered the program_late. The discrepancy
between the Program Coordinator's estimate-of 299 ptpils in the ESL
component and the 220 pupils who Were tested was accounted for by absence
and students who dropped out of-the p7'ogram, according to the Coordinator.

A t-test for Correlated means was performed to test the significance
of the difference in reading.comprehension from pre to post testing
nnd similarly the significance of the difference between pre and post
means in listening comprehension.

2.3 _DISCREPANCY ANALYSIS.

In order to determine the e:tent to which the program was impl
mented according to .i.he:objectives stated in the-proposal, the
evaluator visited al1 the sbhools to-which she had been assigned in-Ale--
Evaluation Plan, observed the ESL and guidance components and conducted
interviews-with the on-site Teacher-in-Chargethe Teacher Trainers
-and Supervisors.

.Additionally, the English ns a Second Language lesson pinns.were
read,'where available, and the outline of the topics to be covered by
the Guidance Couselors.were reviewed. .TheSupervisors' reports-of class
obse7:.vation of ESL classes were also.read.

A.content analysis of 126-teacher., _reactions and suggestions con-
cerning the organization and implementation.of the Program, as recorded
on-a Teacher's Questionnaire, was performed -and is discussed below.

The responses- to a uestiormaire for Students developed by the
EValuator. to -tap attitudes and reactions o e prograt-were.also
tabulated -and.students1 comments read-for a content analysis.



3.0 FINDINGS

ONective # 1 ..Students.will achieve a statistically signifid(_ t.gain
-iiisi'eading-frem- Pre to posttesting as measured by_the Stanford Achievement
Test - Primary li Word Reading. and-Reading Comprehension subteSts.

Table 1. Results. for ESL Component Students of a t-test for correlated
means for the significance of the-mean difference from pre-to
posttest of the Reading Comprehension subtests of the
Stanford Achievement Test.

Mean Difference
in months

Total ESL 222 2.3
Group tested

SEMD

.05 4.579***

siificance established at the .001 level of confidence

N Pre Mean Post Nean Nean Diffe

(Yr. Mo. ) (Yr. Mo.) (Yr. Mo.

Grade 9 PM 3.12 3.35 0.23

Grade 10 54 3.17 3.49 0.32

--Objective # 2 Students in the ESL Component will achieve statistically
significant growth from pre to posttesting in-the ability to communicate
in English as Measured by the Listening-comprehension subtest of the
Stanford Achievement Test - Primary Level II.-

Table 7. Results for ESL Component Students of the t.test for .

correlated means for _the significance of .the difference
between pre and ost means in the Listening Comprehension
Subtest-of the anford Achievement Test.

--Total ESL
Group

0

Mean Difference SEMD
in months

4.0 .08

significance established nt the .001 level of confidence

Grade 9 1'56

6rade.10 54

Pre Mean
(Y-1771737

56

2.96

.90

Mean _Difference
-Cfr. Avfo.)

0.M4

0.34,



cheYe_MQ4 11E1IL7D11215_12,11LtrILLItsJIIPIEEnlan

Although not specifically called-for-in the evaluation
designithe English is a Second-Language students' gains as a total

222)-wereATable 1) as well----ns-gains-by,--grade-leveTable-2)----
were analyzed. The objectives of the summer remediation program:
a. statistically significant_increase in the student's level of
reading comprehension nnd listening comprehension, were met.

According to standardized i.eading grade equivalent tableslit is
e:Tected that students will gain one-tentn of a. year.in rending for'
each month they are in school. However, these ESL students snrpassed
that e:ectation by gaining an nvernge of two-tenths of a year in-
rending in one. month. When malyzed separntely the 9.-bh graders gained:-
two-tenths of a year while the 10th graders gained three-tenths of a
.year.

When-compared to the reality of the average loss experienced
by stUdents during the simmer, as reported in Davi717T7 Fox,-
Evaluation of New- York Cit-.Title-I EduCational Pro'ect- 6 -6-

_nter for Urban sucation the-Se resUlte-are even more notable. --

Fox .

Study reported that when standardized Reading. tests (MetroPolitan
Achievement Tests) were given in both Spring-and data indicated
"an rvernge gnin over normal progress of .1 of a year from Fall to Spring
folloved by an nVerage loss of.7 of a year from Spring to Pall".
This loss reflected on actual decline of .4 plus aa.unrealized gain

Therefore, the average gains reported-above of at lenst .2 of a.
year in one month are- not only statistically significant-but educationally
-si nificant.

Th gains in Listening ComprehenSion by the ESL students were also
significant. As a total group (N=210) the students gnined-an average of
four-tenths of a year in the month. 1;ihen ana3 zed separately, ninth
graders gained 4 of a year while tenth graders gained of a year.

3.2 Findings from questionnaire for StudanLs

ObjectiVe # 3 To provide remedial instruction in Nath, Reading nnd
English as a Second Language.

Objective #4 To provide supportive guidance services.:o help bridge
_the change from an intermediate school to a high school.

-AJbjective #5 -To provide an orientation to the high school plant. .

stoff,-services,- regulations- and criteria for a high school diploma.

The " uestionnoire. for. Students" wns.designed by the evaluator
.to t p studenta attitudesond reactions- to the summer program-. ---.Responses
vier° tabulated from o sample of 35 students. 4attendingench ofthese 13
high_schools, for a_total N_..of 477 students.' QUestionnnires from these.
13-schools 1,-ere transmitted to the evaluator by-the-Progran Coordinator.

The- students were requested to answer the questimmaire in order
:to strengthen any-subsequent suMmer program. The-.students-wereHrurther
requested_to-- specify any:suggestions for the iMproveMent of the-prOgram in
an-opon-ondr!d-Ruestion dincussed-belol.f.

lEvery'other-stUdent wns sele ted until 7,9 C in tWo cases- 46)..:Su.._
.questionnaires were_randomly selectedfrOm ench.-school-.-

5_ 1



UTI0NNAIRE FOR STUDENTS

Table 3 students' ratings of Summer Remediation Program courses,
(E.Excellent, K.O.K., N=Not Very Good) by percent, for
each high school and total program.

School A

'School B 51 47 2-

School- 0 59 ..38

School D 33 59

-School E 49 43

School F 11.3 54

School G 50 44- 6

School H 46 5

.School I 56 41

_School J 70 30

School K /14 44

Sohool L 41 56

# 3b # 3a # 3c # 3e
Third Period

Reading Math F.SI, Activities Guidance

E K N E K N E K N E K N E K N
% % % % 56 % % % % % % %

55 39 6 56 36 9 .40 47 13 28 66 6 51 40 9

# 3d

TOTAL?

TOTAL %

62

215 189 18 218 211 48

420 477

5 1% 45% 4%.- 4 44% 10%

42 56 2 30 70 48 40 12 50 45 5

73 27 50 41 9 53

57 43 50 47

51 43

55 42

40 51 9

41 43 16

53 47

60 34

56 41

57 7 6

43 51

29 68

20 70 10

62 23

28 56

36

27 67

19

57 34 9

52 34 14

55 38 7

47

7

50

45 49

.32 60 8

50 12

28 62 10

49 51

53 8 9

7 54 9

74 57 959

45% 48% 7%

38

207 171

414

50% 41%

427

45% 50% 5%



In the_guenLL!,ir! students were asked to rate each of their
summer courd-Eg-H-g-TitETT.--"ExcellentV "O.K." or "Not Very Good".
The specific percent of students rating each response for each school
is given in Table 3. Summing over the whole program the majority of
studenfs' ratings were positive. From 45% to 50% of the students rated
each of the courses and the guidance period as "Excellent"; half of the
-tudents rated "Reading" and "Third Period Activity" as "Excellent",
while 45-46% gave that rating to "Math", "English as a Second Language"
and"Guidance."

The majori-j of other .responses, from 41%--50% of the sn-ple,
rnted the courses as "O.K." and only from 0 (Reading) to 10% (Math)
of..the students rated any course as- "Not Very Good".

Table 4 presents the students' perceptions of the overall ef -ect
of the program as an.orientation to high school with the specific
percent of students' responses for each of the_ 13 schools listed.
_separately as well as totaled for the entire. sample. (14477).

In-response to- the question "How useful was this-program-in learning
about your new school?", two thirds-of the total sample of students--
circled "a lot" and another quarter circled -"some". Only 9% circled
"not much".

A very similar pattern of positive responses emerged to Question
#21 " ow usef7x1 was the Guidance program in learning about-the courses
you can take in the Fall?" Overall, two thirds of the sample selected .

"a lot", another quarter selected "some" and 1 selected "not much".

84% of the overall-sample of students responded "yes" to Question
#41 "Did you get to know any teacher or guidance person whom you would
go to for advice in the Fall?" which is a significant aChievement of this
orientation program

90% Of the sample of 477 students "would recommend this program
to your friends" .(Ques ion #5 ) which,- as an overall endorsetent is

--axtremely positiVe.

In response to-Question #6, _"Are you looking forward to high school
in the Fall?", 75% of the students circled "a lot" 19% "some" and only
_e% "not much", which-indicates. that the majority of students-Isampled
had positive feeling about coming back in the Pall;..one_of the. main
objectives_of the program was therefore met.

The Questionnaire for Students concluded with one openended
clues-A.6ml "If-you. have- any_suggestions to improve the program, please
irit-below". Of the 477 Student Quebtionaires,'_ 157 Questionnaires--
included :suggestions. All were read by-the evaluator and acontent
analysis was performed. -The students' recommendations ,;:ere as follows:



'Table

_001

School A

School B

QUE.STIONNAIRE FOR STUDENTS

Percent of students( responses to Questionnaire
for Students, by High School

# 6
7/ # 2 person # 5 looking
overall course to recommend forward
orientation 737IRFation advise to friend to HS
A S N

%o

77 20

74 24

School C 71 -26

School D 55 27 18

School E 27 58 15

School F 66 20 14

School G 68 26 6

School H 58 25

School I 80 17

School J 86 14 0

School K 76 21

School L 65 32

School

A S N

71 26

70 23

79 15 6

46 35 19

_5 23 12

CO 36

58 29

27 41 32

71 ?4

66 29

Yes No

89 11

88 12

97

79 21

82 18

Yes No A S N
% % %

9? 3 79 18

93 7 68 27 5

80 20

66 28 6

66 27 5

69 3181

91 9

51 49

91 9

91 9

86

89

83

82

29 6

29 20

82 12

TOTAL M

TOTA

KEY = A Lot S So M = Not ch



1.0 Academic

1.1 ELPIELILMEMEA

25 students made suggestions concerning-the reading program.
They can be summarized as requests for quantitatively more and
qualitatively more interesting reading materials,including the
suggestion that the students be allowed library privileges during
the summer program. Eleven students mentioned that they would
appreciate being able to borrow books of their choice from the
school library. (This suggestion seems most a propriate for a
program aiming at strengthening reading skills

1.2 Math Fro r-

Fewer students (6 ) requested more challenging math: "in lude
algebra in math" and " ath was too easy" and one suggested 2 course's,
one more difficult and one less difficult.

1.3 Extend the:Pay

Thirteen students requested a longer day with more subjects;
the most frequently requested extra subject was a second language,
Spanish. 10 other students requested courses in addition to those
offered, including shop, typing, art and music.

1.4 Credit

Several students requested credit for the summer course.

2.0 Recreational_Activities

2.1 ftorts 30 students requested more sports activities
indluding more gym 14), swimming, basketball and tr ck,
and an after school sports program.

2.2-Trips. 19 students requested trips to places of interest..

2.3 Recreational_Activities 10 students requested-the inclusion.

of activities such-aS films and parties which would be fun
so they Would"not be working all the time".

3 0 Tiunch-_

3.1 -20 students-requested the.--inclusion..of-a free lunch or
snack break.

11 students, primarily in the same school, requested a better
lunch.

In two. :chool .the students requested Cold drinking wstei,,-_
wich Nould be basic for n-su mer program.

Commendations

,,tudents used- the sprice_for-:recommendations.te. say -th t,they
tht- pretram uns- c:;cellent or T.Ss- helpful.to



Findin s from Teachers' Questionnaire

The Teachers Questionnaire was designed as an open7ended
evalUatiCti-ef-ttLe- organiZaticit and- iMplementation of the Slimmer
Remediation Program. Teadhers were-requested to make suggestions
for the improvement of the program.and give-their-personal reactions--

The-evaluator-xeceived the 126 Teacher Questionnaires in sets;
however, the schools from which they came were not indicated.
Therefore, the teachers' evaluations and suggestions will be treated
for the program as_a whole.

A- content analysis-of the 126 Teachers Questionnaires was
performed and-the following teachers' suggestions and reactions were
categorized:

1.0 Pron-ram Administ a ion

1.1 Materials Distribution: The most frequently cited suggestions
concernedE7IT=TMITETUTaEal materials. 32 teachers mentioned the
need for more educational materials; books, workbooks and games for
reading and math. Several teachers noted that the problem in their schoo
had been late distribution: "materials weren't available until the
second week"; -mother that "funds for materials came the last day of
the program", another "woorkbooks didn't come". Students were unable
see their daily progress"; another "games for math never rived".

Other teachers wrote that there were not enough reading materials
for cert-lin levels of difficulty and.teachers had to borrow from each
other. The suggestion made by most teachers was that there should be
greater range of material in reading and math of varying levels of
difficulty to meet the varied needs of the students.

A related topic was mentioned by one teacher who suggested that the
library be opened se that the students could utilize it. Three teachers
also suggested that students be provided with follow-up material for
August, one noting that his students had enjoyed the workbook.

-.2 .Extension of Summer Program_

Another frequent.suggestion, made by 20 teachers -was that the
progrnm bp_.e-tended_so. that it_ would last.five or six.weeks;- that..20_
hnif -days :was- too short a period for Mnimum .effectiveness.

Time Schedule

0 _suggested.tlat four_ 45 minute. periods -would-bo-Treferred-
tO the threo 57 minute periods. They.observed that the students.beonme
restless ond felt the classes '-fere"too-

Student Q.rouping

_5. teachers.. respes-:d that situdents.be-grouped homogeneously
ing.or-bezroupad-according.to-.grade-level-.



1.5 Student Recruitment

21 teachers suggested more eYtensive efforts to recruit students
for_ the Summer Program; by-recruiting earlier, through more personal
contact and,advertising more extensively. One teacher-suggested "a
greater effort to reach ESL students through letters in Spanish."

One.of the teachers indicated an awareness of difficulty of
.-recruitment due to the larger system of-funding: "As with any reinbursable
_f-nrogrami- funding=comes too close (or after) program is to begin. This
results in feeder schools being apathetic to the program.

.6 Student Credit

18 teachers suggested that the summer program offer 1/2 credit
to students who completed it, as an incentive for recruitment and
completion of the program.

1 17 Expansion Program

Five teachers suggested that the program be eYpanded to include
students already attending high school who need remedial work.

Teacher Orientation

Five teachers suggested a more thorough program orientation,
particularly regarding remediation,including diagnosis and determining
appropriate material for each student.

1.9 Oversupervision

Three teachers cited the number of visits by supervisors as
excessive. One teacher had 10 supervisors' visits in 20 half days;
another cited 11 supervisors' visits during the 20 half day- program.

1.10,0Vertesting

Seven teachers objected to the amount of time devoted to testing
3 subtests were given as a-pretest to ESL students and 3 sUbtests as

a posttest, each-subtest giVen a different day One teacher objected
to the use of a standardized test for a program of 20 half-days as an
invalid measure.

1 Fa erwork

6 teachers objected to excessiv

Refreshment_Break

_The_second most frequeat (25 teachers) suggestion _was to_include_______
_ack or lunch/cold drink or ice cream break for the .udi.-ents. One

of the teachers mentioned that -.in their school teachers contributed
_ unds to enable students to have-a.snack. (It should be noted that some
Schools did include n free lmich- for their summer program students, so

_that this__is____apparently possible _for_____others



.13 Recreation and Field Tri s
-=

teachers-..suggW6ted-.that 'Some recreational:activity-be inoluded..
'for-the-students;6sPecified-gym or swimming; 9_-suggested-a Weekly:-
-field trip;. four-suggested:some _type.of group recreational activityHto
Promote friendships-and-group --spirit.

1-..14-0ther-.-suggestiens:pertaimed only to some.scheol sites, sUch.as the
Objection by-ona.cethe teacher6 to the'suMmer:pre-graM-.being held in

.

scheoI where. noisY Construction -was..going on=throughOut:the.Monthi..
several (4)-teachers_mentioned the.-negative-effect.on-students of- the__
=cutback. of .teachersafter.the.'first week- with:consequent.reshuffling:of-
students;a few teachersrequested_fane or suggested-that-the-program
-Only-beconducted.on'sites-with air-conditioning.-

1,15=A few_suggestions-were directed- specifically to=the -guidance'
.

component... it,Wa's 'suggested that.group. guidance be scheduled as. part--
-of the-regular-program-for the class'as a whele;- that.students_ resented-.
=being-...pulled -Out:from...the-third period- actiVity.

-2.0-Teachers.Overall-_Reaction Program

While teachers Made specific suggestions for- strengthening...the
prograM1 the Overwheiming_reaction-to the-program washighly. positive.
82-of-the 126 teachers-(65%).-who-- completed the-Questionnaire-stated
a _positive-reaction: the program.was"excellent"-(20),--.'lenjoyable" (12)-
."worthwhile.. for.--the_students. (29_ "successful(14 ), "relaxed"-(6) and_
had"no.-discipline.problems" (3).-

The teachers expressed pleaslixe
working with .-a'group of students who were motivated to learn and achieve

school.

in the small class size and in -

_ Proran b Evaluator

Seven schools were visited by the evaluator and both the Guidance
component and all ESL classrooms were observed, usually for the duration
of the lesson since there were no mpre than two ESL-teachers in any
school. The total nmmber of ESL classes observed was ten (of the 13 in
the entire program) and six guidance classes or building tours. The hig
schools visited were:

1) Benjamin Franklin - Manha tan
2) James Monroe - Bronx
3) EasternDistrict - Brooklyn
4 George Wingate - Brooklyn
5 Thomas Jefferson - Brooklyn

Clara Barton - Brooklyn
William. Maxwell - Brookipi

1) STAFF

The Program Coordinator was experienced,well organized, and efficient-
requested illterim feedback from evaluators and worked effectiveLywith
's staff.



ESL ESL Supervisors were most cooperative and all three ESL teacher -
TWaners observed were very competent, articulate and ccmmited to making
an effort to help the teachers; Nany of the ESL teachers were experienced,
competent and well prepared.

Discrepancy Evaluation of ESL Component

The activities planned in the proposal (see Program Description
above) were being carried out in most of the ESL component classrooms
visited by the evaluator. Where that was not the case, it was due
either to insufficient numbers (5 or 6) of ESL students to make up a
class (15) and therefore their inclusion in a larger reading class with
non ESL students, or, in one ease, an ESL class conducted by a licensed
social studies teacher instead of an ESL teacher. This resulted in a
class where students were speaking in Spanish with the student aides
and not engaging in oral practice in English.

However, in several other ESL classes the students were not parti-
cipa ing in activities appropriate to their limited English, that is,
they should have been practicing speaking in English but were instead
being given material to decode which was incomprehensible to them.
For eYample, in one class, students would rend material in English which
was much too difficult for them, compile list3of the words they did
not understand (lists with 25 words) and ask the student aides who
spoke Spanish for a translation of the word in Spanish. This would
result in lists of words in English with a parallel word in Spanish.

Perhaps due to the emphasis in the remediation program on reading
(all ESL students ere required to take the test of reading in English
even though some of them were very recently arrived from Latin America
and knew no English) a basic principle of ESL teaching was not being
implemented in 4 of the 10 classes observed: that students should learn
listening and speaking skills prior to reading in English as a Second

Language. Many students could not answer simple questions in English
and were greatly in need of oral practice in English. In one class, the
teacher trainer aided by giving a demonstration lesson of structured
oral drills appropriate to the basic level of the students. Listening
to the students having difficulty in speaking made it apparent that
this practice was vitally necessary. If the teachers had been asked
to administer a diagnostic/prescriptive assesment instrument for language
proficiencies, this would have enabled them to better know and meet the
needs of the ESL students.

However,in every class where the evaluator noted that students were
not participating in oral English practice or were reading material
too difficult for them, it was found that the Teacher Trainers had
identified these as_problem areas and had or were attempting to assist

the teachers. In one class, this had meant suplying reading material
at the appropriate (simpler) level of difficulty. In three other classes,
the Teacher Trainer had asked to give demonstration lessons on ESL
methodology/or to tape a teacher's lesson and go over it with her in terms

of modeling inflections correctly. Therefore, the system of Teacher
Trainers assisting on-site was working effectively.



Discrepancy Evnluntion of Guidance_Component

Most of...the Guidance Counselors .interviewed and observed:On: tours_
of the building .or- group meetings were committed to.and were-effectively.
reaching the,students -and providing them with information.concerning .-
their new -chool..

--SeverniGuidan_e'Counselors were effectively working- with-Student---
:Aides.,' 'students 'who Were nttending_the. high school. -The Student.Aides.
served-. -peer . resources for the incoming Students._

The:Guidance Stpervider s Provision of-an Outline for topics, which
was to be planned.and completed:by Guidance-Counselors, served t-o.-
ensUrothat the-Guidance.Counselors_would plan the tepios -of their..4

-.weekly group meetingslwith-studentt overthe'.entire program_ period.--

In addition to small groUp meeting-with students, the Guidance-
:Counselors- had time ,allocated-for individual meetings vithstudentt who
vere:

referred by teachers who'identified a_need or-problem..
selfreferred
in-some.scheols, scheduled by the Guidance Counselor so _that
.each student-would-meet the Guidance Counselor__individually-
and .di- cust interestt,-needs. and-goals.

In One tcheol-studentt- were giVen a School Handbook in English and
Spanish. This was particUlarly helpful t.7.RUE7EZ7-71-717-Tials.,' and- for 111-
-incoming students:was-more effectiVe.than -distributing-seParate -sheets:
with-the floor plan of .the sohool,---requirements -for the diploma staff,-
_e. which ore more.-easily mislaid-than:when all information it gathered
into' an Orientation Handbook-.

0- SUMMARY OF MAJOR-FINDINGS CONCLUSIONS AND RECOMMENDATIONS

From observations, interviews and Student and Teacher Evaluations,
the Summer Remediation Program as a whole ',4as well run nnd succesful.

The majority of students and teachers expressed very positive reactions
to the program in their questionnaires and the main dojectives of the
Summer Remedintion Program were achieved. Students -!ere oriented to
their nel' high school in positive 'tiny as e-Tressed by the majority
looking for-ard to returning in the Fall :.nd able to recommend the program
to friends. The Guidance program was viewed positively by the majority
of students is Yere the summer courses2according to the 'questionnaii'e
for Students

ESL students rude statisticlly significant ains.rom pre to post..
-testing in.both:retiaing. comprehension .and listening:comprehensiont rs -
measured b:- the St,mford Achievement Testlinary.II.-



-The only significant--Troblem_area.identified.in the-ESL Componen
-classes-was that in-four of them,students were not participating in
...-adtiVitieb 'appropriate to their limited proficiency in:understanding. and
I.Speaking English. 'That is,-they were given reading'material whith was
: too difficult and-were'not.being.givenauraloral-practice..in English
through structured:dialogues or s suggested in the proposal,"emulating
:good models of-speech

-The-following-recommendations-are offered-to the prpgram:

1)-. ..The Program Ceerdinator held a meeting .with theeValUatOrs and .

supervisors-on-July 16 to:obtain feedbatki- and-this kind of.interim_
'. meeting:might be helpful also to teachers. In-order that teathers could
:meet-:as a group .with-TeacheryTrainers. and Supervisors .to discuss----and- .-

attempt to resolve- problems that arise-in implementing the prOgram One
afternoon might-be_saved.from the-.2 dayS of pre-program orientation
and scheduled"for a midmonth meeting._

Scheduling a-demonstration. lesson-by a Teadher..Trainer might:be
-..uSefuI since two.teacher trainers were observed: meeting-withome
:resistence from teachers to their giring a demonstrationlessenintheir
'classroom..

2) -- Only ILLedagA_BaL_taachamshould be.hired for.the ESL component-
As was suggested in the.proposal. While-it is better for students to_
have the..same-ESL-teacher in the. Fall as- in the SuMmer, when---aa ESL:-
teacher is not available from one .sahool_ for the. summer.program, .it _might..

be:.tetter to borrow alicensed ESI teacher from--snother_school than,- --

utilite someone_without_ESL-..training. :In-the clh-ss .obServed..where- a
licensed social studies teacher was assigned tia.tesch ESL, the tithe was
not being nppropriately-spent .

3) -- A- tes
_t6.--identify.the_needs of the students. For so_e, it is---practice in
y"speaking.English. which .needs-attention.

While the purpose of administering-the reading comprehension and
:listening comprehension tests,.according to the proposali was.diegnostit,
none of-the teachers of ESI.-StudentS-had-uSed the test,resUlts- diagnos'
tically. :To _begin with, -the tests Were not designed_ for:this use,

. ____-. ._--

Teachers learned from.a. representative of Harcourt, Brace, JovanoVich-
that while the Stanford Achievement'Test-Was e7,:tellent for--the students
j'orwhom-it.was:developed, it-was inspropriate for.their,ESL:students,

:

particul6rly.in view_of the short time span..of the prtgram-:(20 halfdaYs
.of-instruction_.

Instead.ofthe--test-of. Listening Comprehension. or:Reading Comprehenr on.--
a. diagnostic test of ornl.-proficiency.in Englieh-:should be_ given tO
students so thnt.teachers 1-7ould be able to identify-the areaE that need
attention,-.-ahd-so that-the studentrs level of oral proficiency in..English

..---wduld be establiehed.-

would:ennble the teachers



ecornmendations b Teachers and Students Su..orted b the Evalua

Library AS one of the objectives for students was to strengthen
rending skills, the library should be open during the summer program
to enable them to borrow books.

2) Mate!'ials A better system of material di tribution should be
ins ituteu, perhaps including books from other clnsses in the school
to meet the varied needs of the students in each class, since both
(32) teachers and a number of students found a lack of materials,
particularly for readinE, due to funding constraints.1

3) Recruitment While some schools made extensive recruitment efforts,
others nppears not to have done a6 much. The program should be
etensively advertized, including articles in the daily press (both
English and Spanish) and radio as well as letters to parents of potential
student in English, Spanish and for appropriate schools with Haitian
students, in French.

4) Expansion of Program The suggestion made by a teacher to op n
the program to ste,dents already in high school in need of remediation
seems an e-;-cellent one. The class size was often lower than the
ma:Amum of 15. A the end of the first week teachers were asked to leavg
the program due to lack of students. The evaluator had observed 2
ex.cellent ESL teachers in one school, both of whom were let go due to
inadequate numbers of ESL students in their classes. Since there
are many students who could benefit from these services, it might be
best to limit the program to students most in need of English as a second
l-nguage in high school.

) Snack A snack break between second and third period consisting of
drink and fruit, cookies, etc. would be helpful in renewing energy

and providing time for students to meet and talk informally. The
evaluator cannot recommend luch since she observed most of the lunches
being thrown away at one school where students finished lunch in 10
minutes of the allocated 20 minutes.

6 Recreation A culminating group trip or activity which the studen s
could have input in selecting would be useful in building positive
identification with the school and Strengthening friendships.

Guidance A.prectice observed-in-
picked up, by others.- .Each student was
-with-the Guidande Counselor to discuss
contact -rather-than wait for students

-one school-might profitably-bp-..

to're r -themselves'.
Tish.

Another suggestion; made_by a teacherI to.schodule- the whole class.-
.greUp,for guidance,ratherhan.:pull out

. smaller groups -from Third,
Period Activity, t.-!ould be useful.- tp.consider.

8) Oversupervision On several occassions this eva uator ,ent_into
classroom to-obserVe and -found-either--the Supervisor-or Teacher-Trainer
also Obse,rving prior- tO making -dUggestions:to-aesist- the teachera,----
There- seemed to.be ecesSive..-observation during the-prOgram..... As teachers

. . .

.indacr.ted, an one- case-10-observers,--in another-1'.yobServers visited
:their class in .20:hnlfdays. One .TeacherinCharge -characterized it as-

Books ,:ere to be-available from the regular clas
not, the- program-ordered materials,- but only nft
calls ng dPlays. 16 -

rooms,;,- -When were
t-1).



a steadytream ofobservers. It is recommended that the purpose of.each
Observer'be.considered in orderto.limit the-.observations-ancLif
peesible, that the_Teacher. Trainer and-Supervisors write up their.

--recoMmendations- to be submmited-,with the'-evaluation_of_student- achieveient.

If the program administrators assess that the feedback fvom students
and teachers wns worthwhile, they might include such instruments as the
questionnaire for Students and the Teacher Evaluation in any subsequent
evaluation along with the diagnostiT5FJFFFIFFignEHievement test.

It is recommended that the program be continued next summer since
there is n pressing need for remediation programs and particularly
ESL programs, and the summer remediation program achieved its major
objectives and was rated very positively by the majority of students
whom it was designed to assist.
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SUMMER_ESI MEDIATION FOR INCOMING HIGH SCHOOL WEIS . 1975 UMBRELLA # 2

Function No. 0961618

Usl: Table 28 for norm reicrenced achievement data not applicable to Table 26,

28, Standardized Test Re

(See "Instructions" Item 5 before

completing this- table.).

In the table below, enter the requested assessment information about the tests used to.evaluate:the effect-'

iveness of major project components/activities in-achieving desired objectives Before completing-this form,

read all footnotes. Attach additional sheets if necessary.

Component

.Code

Past Pre Post

Identify test used and year of publication (MAT-58; CAT-70,

2/ TOtal"number f participants in .the activity.

3i Identify the participants' by specific grade level (e.I.

grade) grade 5)'.:Where several grades are combined,:

,noter the lot ,two digits .ohe Component cOde.,

4/ Taal number of par.ticipants :included in.:the pre and

posttest calculatio

, grade equivalen 2 m,per_entile rank; 3 z score.;

4".. Standard Score pubiisher s);:5 stanine; 6 . raw

score; 7 = other.

6/ SD - Standard Deviation

7/ est statistics (e.g.

Obtained value

i/ Provide data for the follwing groups separately:

Neglected (code as N), Delinquent (code as D),

and Handicapped (code as /1). Place the in-

dicated code letter in the last column to

signify the subgroup-evaluated,

10) Program Coordinator did not have data

on the discrepancy between the estimated

,E8L student population (299) and the

potual number tested (222)1 but 2ttributk

the difference to alvionco 111 dropouts.

breakdo'm by Ernde milRble for

.estimated number of ESL students.



Program Abstract: Please provide_an abstract of your project, including
aspects of the project which account for_highly positive results. Provide

:a-summary-of the findings in relation to the objectives, as well as a desc ip-
tion of the pedagogical methodology employed.

activities began
Mo. Day yr.

Date activities will termLnate 8

roject time span School
(check one ): 1 1 Year 2laj Summer_

If project is-resubmitted, please indicate numh_r of years operated:

ii New 21L-1

Day Yr.

More t_an
12 Mos-. 41 :1 year -

Resubmitted -31 --1-Continuationi-.:

only)

1 1 2 years 4 years



The Summer RSL Remediation Program for Incoming PUpils 1975 High
School Umbrella # 2 was designed to provide remedial instruction in
English as a Second Language as well as remedial instruction in math
to selected incoming 9th and 10th grade students. Papiis were selected
for the program who were rated as having moderate to severe difficulty
( C F ) on the Oral Language Ability Scale for Rating Pupils' Ability

to Speak English.

The total number of students who participated in the ESL Cqmponent
was estimated as 299 according to the Program Coordinator. They were
taught by 13 teachers in 13 schools, assisted by Student Aides. Program
orientation sessions for teachers began July 2, 1975 and the program
for students was held from July 7 through August 1 for 20 half day
sessions divided into three fifty minute periods.

The goals for students in the ESL Component were "improved under-
standing, speaking, reading and writing of English". Enabling activities
provided were structured dialogues, choral repetition, reading selections
and responding to questions which assessed comprehensionland the'writing

-of letters and vocabulary lists.

From observations, interviews and Student Questionnaire responses,
the Summer Remediation program as a whole was well run and successful.
The majority of students expressed very positive reactions to the
program in their Questionnaires and the main objectives of the Summer
Remediation Program were achieved. ESL Component students made_ _

statistically significant gains from pre to posttesting in both readin
comprehension and listening comprehension subtests of the Stanford
Achievement Test, Primary 11.

The only significant problem area idertified was that in foUr of
the ten classes observed, students were not participating in activities
appropriate to their limited proficiency in speaking English. That is,
they were given material to read which was too difficult and were not
being given aural-oral practice in English as a Second Language through
structured dialogues or pattern drills as sugusted In the proposal.
Due to funding constraints there were also gaps in materials appropriate
to the proficiency levels of the EST, students.

A recommendation was made to give students a diagnostic test of
English Speaking proficiencies to enable the teachers to prescribe
activities approriate to their needs, which they could not do with
the data from the listening comprehension and reading comprehension
tests.

Component Code Activity Code
_

4_ a_.


